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Pﬁ the beginning of the 21st century, the United States is increasingly becoming.
a multicultural society. As of 2000, persons of color comprised 29% of the
United States population, and within 50 years, nearly one half will be persons of
color (U.S. Bureau of the Census, 1992). However, American psychology has
been a reflection of the dominance of European American men over other
group$ in society (D’ Andrea & Daniels, 1991; Sue, Arredondo, & McDavis,
1992). Thus, the structure of most graduate training programs in psychology re-
flects middle- to. :E.o?o_u.mm European American male values. The finished
products of such training are also not necessarily relevant to the needs of the di-
verse clientele that they will serve (Hall, 1997). Thus, acculturation to the stan-
dards of traditional academic psychology may not adequately equip a trainee
for the challenges of a multicultural 21st century. Making training sufficiently
versatile t6 serve an increasingly diverse population should be a priority for
training programs, whether they are internally (e.g., humanitarianism, interest
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174 IDENTITY IN A PLURALISTIC SOCIETY

. Academic psychology is based on Western individualist assumptions and
methods (Greenfield, 1994) and may create a form of culture shock for those
trainees who do not share those assumptions. For example, a first-generation
American college student may feel intimidated by professors and may be reluc-
tant to share their ideas or challenge the ideas of a professor. A person of color
whose goal is to provide psychological services for his or her cultural commu-
nity may not perceive training in individual counseling as relevant to the com-
munity’s needs. A woman may perceive a relative lack of interpersonal sensi-
tivity in counseling methods developed by men and presented by male faculty
and supervisors. A person from a lower socioeconomic background may per-
ceive economic and political change as more relevant solutions than
intrapsychic exploration. .

Many of the skills offered by monocultural training programs may appear
irrelevant along dimensions of gender, ethnicity, and social class. Nevertheless,
the credentials that such programs offer are still necessary to function in society
as a helping professional. Without such credentials (e.g., training that is neces-
sary for licensure), it may be difficult to provide services to ethnic minority and
lower socioeconomic status communities.

What has worked during the past century is becoming less relevant as a new
century has arrived in which most of American society does not consist of Euro-
pean American men (Hall, 1997). Most training that is being provided may not
be adequately responsive to the needs of a diverse clientele insofar as clients’
ethnicity, social class, and gender may create certain clinical judgment biases
that may affect the quality of care received (Garb, 1997; Snowden & Cheung,
1990; Sue & Zane, 1987). A generic or universal training model may be inap-
propriate because all cultural groups do not uniformly benefit from psychologi-
cal services (Snowden & Cheung, 1990; Sue & Zane, 1987).

Perhaps these biases are associated with the training environment. Al-
though European American men and women are well represented as faculty in
graduate departments of psychology (Pion et al., 1996), only about 5% of grad-
uate faculty members are individuals of color (Bernal & Castro, 1994). The
presence of faculty of color may increase attention to multicultural issues, al-
though this is not necessarily a causal relationship (Bernal & Castro, 1994). Be-
cause most faculty of color have not had mentors of color, unless they make a
concerted effort to change, they may also be susceptible to perpetuating cultur-
ally unresponsive training environments. . .

Although the importance of multicultural training should be self-evident
(Arredondo, 1994; Essandoh, 1996; Ridley et al., 1994; Yutrzenka, 1995),
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multicultural training may not be a priority for many, if not most, graduate
training programs (Myers, Echemendia, & Trimble, 1991). Most graduate pro-
grams probably do not deliberately train students to hold ethnic, gender, and so-
cial class biases (Ridley, 1995). However, most faculty are European Ameri-
cans who typically do not view themselves in terms of cultural identity (Helms,
1990). Thus, they may view themselves as individuals, not as European Ameri-
can or White. Moreover, graduate faculty may regard what they do as psychol-
ogy, not a European American middle- to upper-class male psychology. They
may regard the training they provide as universal or scientifically based. In-
deed, individualist views of the self, which are typical of European American
middle-class men, are often assumed in psychology to be universal (Markus &
Kitayama, 1991). Even when cultural and feminist issues are considered, they
tend to be treated as peripheral and not as part of the core training curriculum
(D’Andrea & Daniels, 1991; Hall & Barongan, 1997; Leach & Carlton, 1997).

Because of these biases, many programs may, in fact, train students to hold eth- -

nic, gender, or social class biases. For training programs that do attermnpt to ad-
dress multicultural issues, the last day of a course or a single course (that may
not even be required) may become the repository or “ghetto” for the multiple is-
sues that concern all “special” populations. Nevertheless, a lack of awareness of
the sociocultural context and impact of training practices or a neglect of these
issues may produce biases (Garb, 1997; Hall, 1990; Snowden & Cheung,
1990).

Not only are traditional models inadequate to address the issues of non-
European Americans, but these models may even not adequately address some
European American problems. For example, the United States is the most vio-
lent nation in the world (Lore & Schultz, 1993). Self-control methods have been
proposed to control violent behavior (e.g., Novaco, 1976). Such methods are in-
dividualistic because they depend on individuals’ ability to monitor situations
and control their own behavior. An individual who views controlling violent be-
havior to be in his or her best interests, such as to save a marriage or job, may be
motivated to do mn. However, when there is little incentive to control violent be-
havior, a person may not be motivated to do so even if he or she has acquired the
requisite self-control skills. It is possible that collectivist approaches may be
more effective than individualist approaches in reducing violent behavior (Hall
& Barongan, 1997). In addition, poverty is one of the strongest predictors of vi-
olent behavior (Sampson, 1993). Poverty and concomitant violence might be
dramatically reduced if economic resources in the United States were more eq-
uitably shared. Moreover, inculcating young children with norms of empathy,
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178 IDENTITY IN A PLURALISTIC SOCIETY

to cope with institutional acculturation, their expectations converge, and accul-
turation may occur without much difficulty (Coleman, 1995). For example, a
student who expects to assimilate into academic culture and is accepted by the
academic culture may not experience conflict. Conversely, a student who is in-
terested in developing a personal cultural identity in an academic culture that
does not accept other cultures may experience more conflict.

D’Andrea and Daniels (1991) and Ridley et al. (1994) have discussed dif-
fering stages of multicultural counselor training that are analogous to stages of
acculturation. D’ Andrea and Daniels’s Level 1 (cultural encapsulation), Stage
1 (cultural entrenchment) and Ridley et al’s (1994) generic mnm.Bm.io_.w of
multicultural counseling training are analogous to the assimilation model
(LaFromboise et al., 1993). Theories are taught from a monocultural perspec-
tive and assumied to be universally applicable and value neutral. The persons
providing training in such programs often have negligible experience in work-
ing with persons of different cultural or socioeconomic backgrounds
(D’Andrea & Daniels, 1991). Nevertheless, individuals are viewed as having
similar concerns that are independent of gender, culture, and socioeconomic
status and are expected to assimilate into the dominant culture. At this stage,
theories of psychology and models of training are perceived as being universal
and should not be adapted to accommodate “special” groups. Similarly, multi-
culturalism is simply viewed as an extension of the political correctness move-
ment (Leach & Carlton, 1997). .

Ethnocentric faculty may regard themselves as expert purveyors of knowl-
edge, having little to gain from discussions with students, particularly those
who differ from themselves (see D’ Andrea & Daniels, 1991). Difficulties that
students experience in applying Western methods to clients. for whom these
methods may be ineffective may be attributed by faculty to deficits in the stu-
dents or clients. Rather than question the utility of the established methods, it is
much easier to blame the student mo_. alack of skill or the student or client for be-
ing resistant or defensive.

The assimilation model describes the expectations in many mmwnro_omw
training programs. Students are expected to become part of the academic psy-
chology culture. Students are voluntary immigrants (Ogbu, 1994) to the extent
that they are not forced to be in school. Therefore, many students may desire to
assimilate into the academic culture. It is possible that those individuals who
are accepted into mainstream academic training have the least amount of identi-
fication with their culture of origin to begin with. These individuals may be
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more similar on many dimensions than those who are not accepted by the fac-
ulty who are training them and thus may find it relatively easy to assimilate

‘(Williams & Berry, 1991). Assimilation may, however, come at the expense of a

student’s culture of origin. Gloria and Pope-Davis (1997) have pointed out that
traditional faculty may prefer traditional students who are able to devote nearly
all their time to academic pursuits; a graduate student who is a single parent
may be viewed as neglecting his or her academic work when he or she is spend-
ing time caring for the family. The student also risks family rejection by devot-
ing too much time to academic work. Similar rejection may occur from the stu-
dent’s cultural group of origin for assuming a “White identity.”

A mmu&rowommmﬂ who is not wonowﬁmm by the mainstream may have limited
options. Distance from the values of one’s culture of origin may occur during
academic training, particularly if that culture of origin is not European Ameri-
can and male. Thus, an academically trained psychologist may not readily find
acceptance in his or her culture of origin. Because psychology is currently dom-
inated 'by European American men, separatism also may be a relatively
unviable option. Credentialing (e.g., licensure) and much of the market for a
psychologist’s skills lie within the mainstream.

The term separatism may be laden with negative connotations. However,
forms of separatism exist in psychology. For example, one who specializes in
his or her training in a certain area of psychology (e.g., child clinical psychol-
ogy, neuropsychology) and immerses himself or herself in this area to the rela-
tive exclusion of other areas of psychology might be considered a “separatist.”
If separatism is conceptualized as specialization, then a separatist could con-
ceivably target his or her training and professional experiences to emphasize
women’s, ethnic minority, or class and urban issues to the relative exclusion of
European American men’s issues. However, one would need to be in a large,
supportive, non-Buropean male community to survive as a separatist. Never-
En_nmm.. as non-European male communities increase in size, separatism may
become increasingly viable for those psychologists who are not accepted by the
mainstream. Several graduate programs are already developing multicultural
specialty training (Ponterotto, 1997). Thus, specializing in areas other than Eu-
ropean American male psychology eventually may become as plausible as any
other type of specialization.

The interdisciplinary training design—in which a student receives training
in psychology as well as training in another discipline, such as ethnic studies
and anthropology, to acquire multicultural skills (Ridley et al., 1994)—is anal-
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Knowledge

Another initial step would be to seek experiences involving persons of di-

verse backgrounds. This could be accomplished on personal and professional,

levels by joining organizations that address gender, cultural, and class issues.
Within the American wmwo:oﬁom_om_ Association, Divisions 9 (Social Issues),
27 (Community), 35 (Women), 44 (Gay/Lesbian/Bisexual), and 45 (Ethnic Mi-
norities) are some relevant groups. Following this initial awareness should
come a realization that any individual’s efforts—particularly if that person is
not a woman, an ethnic minority, or from a lower socioeconomic back-
ground—will be inadequate to fully address gender, cultural, and class issues.
Thus, women, ethnic minority persons, and persons from different socioeco-
nomic backgrounds will need to be recruited to help change monocultural envi-
ronments. .

It is generally unappealing to enter an organization as the only minority
person. Sometimes, the organization’s effort to recruit a minority person is to-
ken and may preclude the possibility of recruiting additional minority persons.
An even more insidious approach involves the recruitment of a minority person
in an effort to demonstrate failure: “See, we gave a minority person a chance,
but it didn’t work.” There typically does not exist much professional or social
support for minority persons in monocultural organizations. Yet those
monocultural organizations that are the least appealing to minority persons are
the very organizations that need minority persons the most. Indeed, there is evi-
dence that although entry-level standards tend to be set lower for ethnic minor-
ity persons than for those from the majority, standards for success tend to be set
higher for ethnic minority than for majority persons (Biernat & Kobrynowicz,
1997). Thus, there may be built-in barriers in some monocultural organizations
that limit the amount of success that ethnic minority persons are capable of
onnS:m

It is more likely that a person will mcnommm?:< adapt to a second culture if
there are mechanisms of social support (Williams & Berry, 1991). Such social
support can be created by institutions in hiring more than one minority person at
atime (Ridley, 1991). Another such mechanism could be hiring a person and his
or her spouse or significant other. Perhaps the most impact on the workplace en-
vironment would be created by hiring minority persons at senior and adminis-
trative levels who can effectively change the environment.

Students and junior faculty are often advised for their survival to avoid be-
coming involved in organizational politics (e.g., Zanna & Darley, 1987). It is
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probably unwise and possibly dangerous to demand wholesale changes on en-
tering a new organization. Nevertheless, organizational politics is the primary

~vehicle for change in most organizations. Students and faculty are likely to have

the strongest political influence if they are able to establish themselves as val-
ued colleagues on the basis of their productivity and contributions to the organi-
zation. However, there may be a danger that the strength of one’s own values
will become diluted while attempting to conform to organizational values in a
monocultural organization. It may become increasingly difficult to “bite the
hand that feeds you” as one becomes co-opted by an organization. Compe-
tence and acceptance in a second culture can occur to the detriment of one’s cul-
ture of origin. Thus, it is important to maintain a multicultural perspective. Per-
sonal success in a monocultural organization should not preclude one's
collective responsibility for multicultural change. Competence and acceptance
within 2 monocultural organization should provide a platform for change.
Rather than becoming absorbed by the system, it is important to infuse the sys-
tem with the multicultural emphasis described earlier in some of the accultura-
tion models. v

Often, change at the national level can facilitate local change (Ridley et al.,
1994). Professional organizations can exert pressure on local organizations to
change. For example, the American Psychological Association (APA) accred-
its graduate programs in psychology. It is critical that the accreditation process
requires attention to issues of diversity. Thus, participation within APA of per-
sons committed to multicultural principles is critical. A lack of participation by
minorities in mainstream psychology, however, may be a victory for those who
prefer to ignore multicultural issues (Lu, 1996).

Another arena in which change is necessary is managed care. Managed
care corporations typically do not recognize multicultural expertise as a spe-
cialty. Moreover, psychologists who are approved by managed care panels tend
to be the most experienced. The most experienced psychologists often are not
women, ethnic minority men, or those from lower socioeconomic back-
grounds. Insofar as multicultural health care providers may effectively reduce
and prevent psychological problems among muiticultural persons, a multi-
cultural health care workforce makes economic sense. Therefore, psychology
must demonstrate and emphasize the benefits of multicultural expertise. For

-example, there is preliminary evidence that multicultural training improves

treatment outcome with clients of color (Yutrzenka, 1995). Even more effective
may be the participation of multicultural administrators within managed care
corporations.
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ideal but as a basic requirement for all trainin ginpsychology. >oooiaoamno=
in academic training should be to multiple cultures, not Jjust to a single one.
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